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CAPRI Skills Profile

This diagram provides an overview of this student’s levels of achievement on the general capabilities in the CAPRI Framework. Assessments
have been made on the indicators represented in this diagram as coloured blades of a propedior. Each Indicator can be demonstrated across
three levels of competance. The size of the biade Indicates the level of performance on each indicator. In the table below the level achieved by
the student Is described. Further information about CAPRI is provided over the page. .
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e Creation and
distribution of Year 7
Assessment Policy
Booklet.

e Maintenance and
tracking of Year 7
reporting in REVIEW.

e Management of Stage
7-12 Life Skills.

e Distribution of Year 7
Reporting Schedule.

e Management of
REVIEW.

¢ Creation and
distribution of Year 8-10
Assessment Policy
Booklet by Rotation.

e Maintenance and
tracking of Year 8-10
reporting in REVIEW.

e Management of Sentral.

e Management of Stage 5
VET courses in Sentral.

e Management of Stage 6
VET courses in Sentral.

e Management of NESA
data in Sentral.

e Distribution of Years 8-
10 Reporting Schedule.

 Parent/Teacher Night.

¢ Creation and
distribution of College
Assessment Policy
Booklet.

* Maintenance and
tracking of reporting in
REVIEW.

* Management of NESA
data in Sentral.

e Distribution of College
Reporting Schedule.
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Attitudes Values Practical Critical Thinking Creativity

A-1 Reflecting and V-1 Social P-1 Technical skill R-1 Investigating I-1 Exploring
Refinement understanding Concepts

A1 -Conducts self-
appraisal

A1 -Seeks feedback
A1 -Reflets on learning
A1 -Refines work

A1 -Critiques others’
work

V1 -Investigates social
issues

V1 -Constructs shared
social understanding

V1 -Appreciates diversity

V-2 Ethical
understanding

V2 -Explores ethical
concepts

V2 -Makes ethical
decisions

P1 -Develops technique
P1 -Uses materials

P1 -Uses tools
P-2 Product Quality

P2 -Produces product
P2 -Produces solution

P2 -Explores theme

P-3 Planning and
Managing

P3 -Develops a plan
P3 -Implements a plan
P3 -Manages time

P3 -Manages resources

R1 -Formulates inquiry question
R1 -Develops inquiry skills
R1 -Collects evidence
R1 -Organises information

R-2 Analysing and
Reasoning

R2 -Thinks logically
R2 -Solves problems
R2 -Interprets information
R2 -Analyses own work
R2 -Uses evidence

R2 -Evaluates research practice

I-2 Enacts Ideas

\larcinn 7 - Naramhar 2071
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» H I G H S C H 0 0 L Construct definition: The ability to express ideas through the consideration of mode, technique, and language,
and respond to and influence an audience.
Adapts mode for | Masters multiple | Adapts Adapts Demonstrates Extrapolates Challenges Adapts delivery Level 5: Students at this level are masters of their craft.
impact. techniques. knowledge, terminology to learning to ideas and makes | audience for impact. They consider the context, purpose, and audience and master multiple techniques to
id d rt di tions t thinking. . . . . o
(deas an Suppo audience connections to nKing communicate knowledge, ideas and concepts with authority. They are sensitive to the
concepts as audience through various aspects . ) S
needed to accessibility. elaboration. of learning. audience needs and preferences. They adapt their communication methods to ensure
convey meaning. impact on audience thinking.
Refines modes Selects a range Refines Engages
selected. i‘:;ma:‘:es for techniques. :'::,'S"Ee Level 4: Students at this level are competent and confident communicators.
pact considgeration of They are considerate of the context and purpose and use a range of refined modes to
context and engage and impact their audience. They readily understand communication techniques
purpose. and can adapt and refine these to unfamiliar situations.
Experiments Experiments Explains Explains subject | Presents Explains Conveys Experiments Level 3: Students at this level use their growing repertoire of communication strategies
with modes. with techniques. | knowledge, specific learning with connections to purpose to the with delivery. to explore unfamiliar situations.
::g?:e'::d'"g z:g::‘::g;: f::ifreztm" an audience. audience. They begin to explore communication choices. They experiment with techniques and
I .
Qualit chosen field audienie delivery to convey their knowledge, understanding ideas to a target audience. They
Crit iy explain subject specific terminology to others outside their chosen field. They are attuned
riteria to audience needs and are able to connect their knowledge, understanding and ideas.
Selects mode Supports mode | Applies familiar Uses subject Targets Uses familiar Level 2: Students at this level use the communication techniques they know to convey
based on context | (e.g., uses techniques. specific appropriate delivery. ideas to an audience.
(aen.g.,a‘rj:ir::csee) visuals). :::l::'la:ger‘ audience. I‘:f-;:":*'vmce) They identify and use an appropriate mode to be used in a given situation. They enhance
’ field within guage, and support the mode by applying familiar techniques. They use subject specific
context. terminology to convey ideas to a target audience. They use familiar delivery techniques to
convey ideas and meaning to an audience.
Uses a familiar Outlines ideas. Describes Presents ideas. Identifies Level 1: Students at this level are willing to have a go at sharing ideas to a familiar
way to subject specific connections audience.
communicate. ;re;:':::‘;a gffgeri?na;pms They use a familiar mode of communication to share ideas with others. They outline ideas
field within ' that convey their intended meaning, and they begin to describe subject specific
context. terminology from their chosen field within context. They make connections between ideas
and share these with a familiar audience.
Insufficient Insufficient Insufficient Insufficient Insufficient Insufficient Insufficient Insufficient Insufficient . - N
R N | R N K R | | A student at this level has not met the minimum Level 1 quality criteria.
evidence evidence evidence evidence evidence evidence evidence evidence evidence
Chooses Enhances Applies Conveys tises Presents Makes Impacts Develops
Indicators 7 B specialist . . = S Progression
mode mode technique meaning terminology learning connections audience delivery

Capability

C-1 Communication
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COLLABORATION

Construct definition: Working together and proactively contributing to a shared solution.

Quality
Criteria

Co-creates solutions by
synthesising group
members’ suggestions.

Proactively redefines role
according to group
requirements.

Leads articulation of
collective understanding.

Evaluates the strategies as
an interdependent group.

Utilises resources from
within and beyond the
group.

Level 5: Students at this level understand the mechanics of collaboration and its
importance in reaching a shared solution.

They create a final solution that is a combination of well-meshing relevant group ideas.
They take charge of the group and redefine roles as the project progresses. They mentor
group members and guide them towards a collective understanding. They evaluate group
performance and offer suggestions for the future. They seek out expertise of the
collective to promote industrious groupwork.

Connects group ideas.

Synthesises shared ideas.

Works with group members
interdependently to
negotiate and devise
strategies.

Evaluates the quality of
resources selected.

Level 4: Students at this level are confident collaborators with a shared vision of the
solution.

They are putting the puzzle pieces together, and group ideas are being filtered through
and connected. They are changing roles as one role finishes and another one is required.
The group ideas are being synthesised into fewer more refined components of a solution.
They are able to resolve conflict interpedently. They have made an assessment of the
resources used.

Aligns contributions with
group members’
suggestions.

Self-organises into
productive role.

Elicits and refines shared
ideas.

Justifies why strategies have
changed.

Matches the resources of
the group to the task.

Level 3: Students at this level are extending the ideas of others and redefining their
contribution as required by the situation.

They are extending on the ideas of others by making ‘what if’ suggestions. They are
choosing a role that matches their skill set. They can visualise the final solution and are
refining ideas to meet that goal. They can justify why strategies have changed to improve
group performance and they are allocating group resources strategically.

Exchanges relevant
thoughts and ideas.
(e.g., active listening)

Uses strategies to improve
group interactions.

Level 2: Students at this level make use of their skill set to contribute to the group
needs.

They consider the project and what they can contribute. They share ideas that match the
group objective and actively listen to, and exchange ideas with, others. They seek to
troubleshoot to make group improvements. They ask for teacher assistance or help from
their peers.

Contributes ideas.

Fulfils assigned role.

Uses resources at hand.

Level 1: Students at this level work as a team member.

They come up with ideas that are relevant to the task. They do a job that someone gives
them but don’t seek to contribute anything extra. They state their ideas and opinions and
recognises that sitting with the group or sharing a collaborative document is a good way
to work together. They recognise the teacher as a resource the group can use if they are
not sure what to do.

Insufficient evidence

Insufficient evidence

Insufficient evidence

Insufficient evidence

Insufficient evidence

A student at this level has not met the minimum Level 1 quality criteria.

Indicators

Creates solution

Performs role

Constructs shared
understanding of solution

Develops strategies for
group interaction

Uses resources

Progression

Capability

C-2 Collaborates




Quality
Criteria

Evaluates own work.

Evaluates feedback.

Connects self-evaluations
of learning to areas of
need using evidence.

Implements a cycle of

reflection and refinement.

Evaluates the work of
others.

Level 5: Students at this level can evaluate feedback and implement a cycle of reflection
and refinement. They can evaluate the work of others.

They can evaluate their own work and can clearly articulate strengths and areas for
improvement. They can evaluate the feedback of others and clearly articulate the
effectiveness of the feedback received. They take initiative and use evidence connected to
the learning intentions to identify areas of improvement using a cycle of reflection and
refinement. They can use these skills in the same manner to evaluate the work of others.

Analyses own work.

Describes learning needs.

Explains improvement
strategies.

Level 4: Students at this level can analyse feedback and refine their work. They can
explain to other’s how to improve their work.

They can appraise their own work and actively seek feedback from a variety of sources to
identify areas for improvement and can analyse all the information. They can clearly
describe what needs to be improved and why. They can repeat this process to develop a
pattern of reflection independently. When critiquing other’s work, they can explain
improvement strategies so that the other person understands what can be improved.

Explains decisions with
reference to task
requirements.

Actively seeks feedback.

Identifies learning areas
requiring improvement.

Selects and implements
improvement suggestions
from feedback sources
including self-reflections.

Outlines improvement
strategies.

Level 3: Students at this level can reflect on and refine their work and support others
with effective critiquing.

They can look at their own work and actively seek feedback from a variety of sources to
identify areas for improvement and can explain why it needs to improve in relationship to
the task’s requirements. They can use a combination of self-appraisal and feedback to
identify what to improve and act on this. They can then seek further feedback and can
explain why they are making improvements. When critiquing other’s work, they can
describe improvement strategies for the other person.

Outlines components of
own work matched to the
task (e.g., poetic
techniques,

formulae/processes used).

Applies given feedback.

Level 2: Students at this level can identify which areas need improvement and make
changes.

They can collect feedback from others including the teacher and are able to identify for
themselves areas of improvement. They can identify which components of their work
match the required task and which components need improving. They can make changes
based on feedback from self and others. They can identify areas for improvement in other
people’s work.

Collects feedback.

Identifies an area for
improvement.

Level 1: Students at this level can identify areas for improvement.
They can collect feedback from others including the teacher. They can identify areas for
improvement in other people’s work.

Insufficient Evidence

Insufficient Evidence

Insufficient Evidence

Insufficient Evidence

Insufficient Evidence

A student at this level has not met the minimum Level 1 quality criteria.

Indicators

Conducts self-appraisal

Seeks feedback

Reflects on learning

Refines work

Critiques others’ work

Progression

Attitudes & Values




Quality
Criteria

Formulates possible
solutions to social issues.

Applies social reasoning to
novel situations as a team.

Evaluates reasons
for/causes of diverse
perspectives.

Evaluates ethical decisions
using reasons/evidence.

Applies ethical reasoning
to novel situations.

Level 5: Students at this level can apply their social and ethical understanding to
evaluate or propose solutions considering diverse perspectives.

They can evaluate the reasons for and causes of diverse perspectives concerning social
and/or ethical issues. They can use their understanding of complex issues to formulate
possible solutions and interventions both in familiar and new situations as an individual
and as part of a team. They can evaluate, using reason and evidence, ethical decisions of
their own or of others.

Analyses social issues
including contributing
factors.

Explains the social position
of their team.

Analyses diverse
perspectives.

Analyses ethical concepts
and/or principles.

Justifies ethical decisions.

Level 4: Students at this level can analyse social and ethical issues.

They can analyse social issues identifying and analysing contributing factors. They can
analyse the diverse perspectives people can have of the issue. They can work within a
team to explain the shared understanding of the team about social issues. They can
analyse ethical concepts and/or principles and use this to justify ethical decisions of their
own and others.

Explains social issues.

Works with the team to
establish a social position.

Explains diverse
perspectives.

Explains ethical concepts in
context.

Explains ethical decisions.

Level 3: Students at this level understand and can explain social and ethical issues

They can explain the components of a social issue and explain why the issue is important
in different contexts and can explain different perspectives to the issue. As part of a team,
they can establish a position on social issues. They can explain ethical concepts in the
context of the issue. They can explain the reasons behind ethical based decisions.

Defines ethical concepts.

Makes decisions.

Level 2: Students at this level can define social and ethical issues.

They can describe a social issue in general terms and understand why the issue is
important from more than one perspective. They can define ethical concepts and describe
them. They can identify when a decision is based on an ethical concept and are able to
make decisions around this concept.

Recognises social issues.

Contributes ideas.

Identifies diverse
perspectives.

Level 1: Students at this level can identify social and ethical issues.
They can see a social issue and give it a name. They identify different views on an issue
and can contribute ideas. They can identify an ethical concept.

Insufficient evidence

Insufficient evidence

Insufficient evidence

Insufficient evidence

Insufficient evidence

A student at this level has not met the minimum Level 1 quality criteria.

Indicators

Investigates social issues

Constructs shared social
understanding

Appreciates diversity

Explores ethical concepts

Makes ethical decisions

Progression

Attitudes & Values



Exhibits a

Evaluates

Evaluates and

Assembles

Refines

Elicits intended

Evaluates

Refines plan to

Evaluates and

Evaluates and

coordinated materials, best | chooses components solution. response to the | plan. take into manages time | manages 3 =
technique to matched to equipment, seamlessly. theme account constraints resource Level 5: Students at this level are masters of their craft.
achieve goal/task. best matched (e.g., artwork). unexpected or | (e.g., allows constraints They exhibit fluency in technique and evaluate the materials and equipment used to
fluency. to goal/task. difficult time for things | (e.g., considers | produce a seamless product. Their solution is refined and elicits the intended response
situations. togowrong). | thebesttime | from the audience to the chosen theme. They evaluate the plan they have produced with
touse consideration given to time and resource constraints, and unexpected or difficult
Ao situations.
others may
also require).
tMe?::lI::e ::z:lci:g:es 3222'32'3?“ sfcf;::cst fE:zl:?c::my of m{:fn:;er ’ Level 4: Students at this level are confident in their technical and organisational skills.
materials. tools. solution. period, They modify the techniques, materials and tools chosen for the task to produce a refined
prioritising product. The solution has been tested and its functionality in relation to the problem has
tasks. been evaluated. They work productively over a sustained period of time, prioritising tasks.
Refines Justifies Justifies tools | Produces Prototypes Realises ideas Develops a Implements Follows a Allocates Level 3: Students at this level make use of their growing repertoire of technical and
technique. materials for for the task. product. solution. or themes. plan matched | plan that timeline. resources. organisational skills to produce their solution.
Quality the task. to goals. ::;:‘:mem They refine their technical skills and justify material and tool choices. They explore
Criteria of goals. solutions using prototyping and the chosen theme is evident in the produced solution.
They develop and implement a plan matched to task goals that considers available
resources.
Produces Follows a plan. Level 2: Students at this level reliably use the technical and organisational skills they
components. have to produce components of a solution.
They are improving their technical skills through practice and repetition. They formulate a
solution and follow a plan matched to the task goals to produce components of the
solution.
Uses familiar Chooses Chooses Matches Explores an Identifies task Identifies Identifies Level 1: Students at this level use the technical and organisational skills they are familiar
technique. materials equipment solution to aspect of the goals. expected time | resources with to explore solutions to a problem.
matched to matched to problem. these. taken for a required for | thay choose familiar techniques, materials and tools to create a solution within their area
goal/task. goal/task. task. completion of 3 $ i
Gk of interest. They propose a solution that matches the posed problem and explores their
chosen theme. They break the problem into task goals and identify the expected time
required for the completion of each task. They identify the resources required for each of
their goals.
Insufficient | Insufficient | Insufficient | Insufficient Insufficient Insufficient | Insufficient | Insufficient | Insufficient | Insufficient
. : . : 2 2 : s s p A student at this level has not met the minimum Level 1 quality criteria.
evidence evidence evidence evidence evidence evidence evidence evidence evidence evidence
S Develops USQ.S R Produces Prodl.tces Explores Develops a | Implements Ma.nages Manages o aion
technique materials product solution theme plan a plan time resources

Practical




Uses collated Creates Represents Evaluates Adapts Evaluates Critically Critically Evaluate i
evidence to methods to information in conclusions processes findings with analyses analyses the overall Level 5: Students at this level evaluate the processes taken to support a solution.
reframe conduct novel waysto | based on data. | and/or reference to choices made. | strength of research They pull apart the inquiry question into smaller sub-questions to collate evidence. They
inquiry inquiry. highlight formulae in theoretical evidence used | practices to carry out the investigation using the protocol they developed. They have designed an
question(s). connections. generating framework to validate make organisational method for the information which highlights connections in a novel way.
solutions to (e.g., scientific, judgement or | recommendati | They can adapt process or formulas to solve problems. They are evaluating patterns,
complex archaeological, position. ons for making judgements about the evidence they are using and proposing areas for further
problems. historical). subsequent h
research. fesearch
Refines inquiry | Applies a Designs Explains Justifies Analyses Analyses the Uses evidence Level 4: Students at this level are competent and confident users of critical thinking
question(s) to protocol to organisational conclusions processes patterns, effect of (or lack of) to skills in their lives.
enable conduct methods drawing on and/or trends and/or choices made. | evaluate an
collection of inquiry. matched to data. formulae that relationships. argument or :::Vﬂ": ayk:a‘r:lh;:ﬁe::;ﬁel::::::g:::t;:n;::yt:::)z ;e:reoc;:::op:l:::osftt:‘teh:;l:::j::t (;f
evidence. inquiry helped achieve justify a :
requirements. the goal. position. knowledge. They make the right choices about the organisation of information. They
choose processes to solve a problem and can reflect and critique the steps. They analyse
relationships and justify a position using evidence. They analyse research design which
could include reliability, validity and accuracy.
Formulates Considers the Organises States Chooses Reflects onthe | Usesevidence | Explains how Level 3: Students at this level pose questions, collect evidence, and formulate
inquiry reliability and information conclusions appropriate process. to formulate the research arguments using their growing repertoire of critical thinking skills.
question(s). ::'::eys“ ::::i:ol zz::g‘:" ;?_;T:s':e or an argument. a:if?m":;e 4 | They formulate questions that can be investigated. They use expand their knowledge and
’ matched to the ' ' the outcome/s. skill acquisition repertoire by using unfamiliar methods. They make familiar choices about
Quality investigation. the organisation of their information. They can explain the process or formula they used
Criteria to achieve the goal. They can explain relationships and trends and formulate an argument
from the evidence they collected. They can provide reasons why they could have done
things differently and how their choices have affected the final outcome.
Uses familiar | Seeks own Sorts Generates Explains Explains the Connects Compares Level 2: Students at this level reliably collect and sort information using a method they
methods to sources of information solutions using | patterns, choices made. | claims to methods used | 5p familiar with, to solve a problem.
investigate evidence. using familiar formulae or trends and/or evidence. (strengths and They formulate a question based on something they already know. They use familiar
g I ffolds. . lationships. ki . .
(szagrd:s)mg € scaffolds process refationships weaknesses). methods to investigate to find what they need. They arrange information into a scaffold.
They use a given formula or process to get an answer. They describe patterns and identify
evidence that supports a claim. They are aware of the strengths and weaknesses of their
research practice. They can explain the choices they made in their process.
Outlines Collects Identifies Describes Checks that Level 1: Students at this level are willing to have a go at finding solutions to problems
question(s). evidence from action and patterns, methods and they are familiar with.
s";:‘:'c‘;:d (C;’“sei‘:“ence ::::;:s';:/ ‘s" :::‘:;e's make | They identify questions within their areas of interest. With prompting, they can identify
’ thf,"’. ) P ’ ways to find solutions to the questions posed. They collect evidence from provided
sources that matches their area of interest, and they have a go at making sense of it. They
try to solve problems by identifying the consequences of familiar actions. They describe
patterns in collected information. They analyse the method they used in the inquiry and
will check to see if the process makes sense.
InSt.nfficient Insufficient Ins:ffficient lnstffﬁcient Ins;gfﬁcient InStffﬁcient Insgfﬁcient lnsgfﬁdent Insngfﬁcient Insufficient T T ey e oy Py
evidence evidence evidence evidence evidence evidence evidence evidence evidence evidence
Indicators Folfm::ms Develops Collects Organises Thinks Solves Interprets Analyses Uses ivalua:;s Progression
q::st;:n inquiry skills evidence information logically problems information own work evidence p!rai : cﬁi -

Critical Thinking



Modifies ideas,
concepts, theories, or
models to include
different perspectives/
contentions.

Adapts grouping to
convey new meaning.

Adapts ideas for new
meaning.

Adapts ideas and
techniques based on
experimentation.

Crafts to inspire.

Level 5: Students at this level inspire others with their novel solution.
They draw on a variety of sources to craft a novel solution. They synthesize ideas in
unique ways to produce inspiring artifacts. They produce outcomes that are interesting,
new, or helpful, making an original contribution to a previously unknown problem or
issue.

Interrogates own ideas,
concepts, theories, or
models (ask questions,
argues for/against).

Evaluates the ideas of
self and others (e.g.,
asks questions to build
upon an idea).

Experiments with
grouping of ideas.

Conceptualises the
‘bigger picture’ (e.g.,
makes generalisations).

Evaluates outcomes
(e.g., does the
exploration match
intentions).

Draws inspiration from
others (e.g., artists).

Level 4: Students at this level are developing a repertoire of ideas inspired by others.
They are interrogating ideas and reflecting on their processes to create. They evaluate the
work of others and draw on this for inspiration. They can explain their inspiration and use
this to experiment with and realise ideas matching their intentions.

Adapts ideas.

Explains groupings.

Connects abstract ideas
(e.g., using colour to
create emotion).

Experiments with ideas
and techniques to
create (e.g.,

Level 3: Students at this level begin to play with ideas to create new meaning.
They draw from multiple sources to generate new ideas. Through experimentation, they

Quality prototyping, new are growing in confidence to combine ideas to create new meaning. They choose
Criteria process exe'mplar). conventional methods connect abstract ideas.
zz?ein:;d;f‘;ri ELaRe zi';erates o gt :J : ::nfi:'::s'a;eate g;zv;ipo:r;v:c‘e':temm Level 2: Students at this level connect own experiences to an abstract idea.
e el‘; u'si S d' . ? ¢ x They are exploring ideas that are established and known to create a product. They draw
diagrams org piaure's inspiration from their own experiences and interests to explore and generate new ideas.
g : They are beginning to think abstractly about an idea or concept.
Identifies ideas. Brainstorms ideas. Organises ideas. Level 1: Students at this level are willing to explore ideas within familiar areas of
interest.
They identify ideas within their areas of interest and then use these ideas as a starting
point to generate some ideas of their own. They organise their ideas into groupings that
make sense.
Insufficient evidence Insufficient evidence Insufficient evidence Insufficient evidence Insufficient evidence Insufficient evidence | A student at this level has not met the minimum Level 1 quality criteria.
Indicators Explores ideas Generates ideas Grouping ideas Thinks abstractly Plays with possibility | Draws on inspiration Progression

Innovation and Creativity



I Marking

e Teachers select the frames/indicators
for their subject/project. From this
assessment tasks are created.

* After completing the assessment,
students assess themselves on the
sliders for each capability and write a
self-reflection on REVIEW.

e Teachers mark on REVIEW.

* The data behind this is then collated
and sent to the Assessment Research
Centre Melbourne University to create
the capability profile.

Student Overall Comment

In my role as a drama student who is part of a group, | had seen myself an innovative thinker pretty effective in that particular skill, |
demonstrated this by doing the verbatim performance with my had a shared documentary and each of us

and most two effective parts v

to place ught of multiple i

war my r b
suffering rans suffer from their w

until now

d my ideas, looked up intervi | said that we need a

scene for our start so | started looking up soun unshots as our start of the

performance, then | told them we need prop:

chairs at the middle of the st h time

don't we make an interv show with / oldiers, they liked my idea and started looking up veterans and
found good characters, for me | had to search up for questions. After the script was d | divided it into question and answer to make our

o is playing the

him good questic ly, some of th

stage | used the same ques ght of other possible questions quickly and more re
did not search for the one my mate wanted to do, so | found an

fghanistan veteran and wrote questions and ansk
something to do on stage. Bec
for the re-enactment. The end

together.

2 Show All Student Comments

Ability to work collaboratively by negotiating ideas and roles
to create a piece of Verbatim Theatre.

5 Co-creates solutions by synthesising group members’
suggestions.

4 Student Has Left a Comment

2
Ability to work collaboratively by negotiating ideas and roles T2 ATETERS IO EITE TR
to create a piece of Verbatim Theatre. _ :

: Dmams  CENE

5 Proactively redefines role according to group requirements

See Grading Descriptors

d the access
ed and about
oth thought of, we combined the ideas and had an idea about ‘Education at War Veterans e goal was to share the
unfolding situation in Afghanistan and Vietnam that people we d and need help
good

/ith two blocks where my mate and | fight with guns, and
e-enact. Then to make it interesting | told them why

haracter. | wrote

e not clear so on
ghanistan role, they
for my friend to have
e ran out of time, | did the costumes, my mate did the lightning, and my mate and | combined our ideas
the broken fourth wall idea was by me when we stood in one line and said the name of our performance

A
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CAPRI Skills Profile

This diagram provides an overview of this student’s levels of on the g
in this diagram as

have been made on the

in the CAPRIF A

pe

blades of a propelior. Each can be across

Plaase nole Bat e

three levels of competence. The size of the blade the level of on each In the table below the level achieved by
the Is Further about CAPRI is provided over the page.
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CAPRI at Liverpool Boys High School

At Liverpool Boys High School we have a framework to measure, assess and report on the general capabilities:
Communication and Collaboration, Attitudes and Values, Practical and Organisational, Research and Critical
Thinking, and Innovation and Creativity. CAPRI is based on Dr Darrall Thompson's work (UTS) and other
universities. We have adapted the model for schools, and this has been our sole assessment model for years 7
— 10 since 2018.

In 2020 Liverpool Boys High School has been working with the Assessment Research Centre at The University
of Melbourne to explore a new approach to assessment that will expand the use of CAPRI into the senior
secondary years. While there is more work to be done to enhance the validity and reliability of these
assessments, Skills Profiles have been produced for the 2020 graduates to provide a snapshot of the general
capabilities that each student has demonstrated through their HSC assessment tasks.

Elements of the CAPRI framework
Communication and Collaboration

The ability to express ideas through the consideration of mode, technique and language, and respond to
and influence an audience. To work together and proactively contribute to shared objectives.

Attitudes and Values

The ability to self-appraise, self-regulate and take responsibility for learning processes by formulating a
plan. To enact and vary the plan to complete the final product within time constraints. To understand
complex social issues in sociely and the need to develop diverse solutions. To consider diverse
perspectives in the application of ethical principles.

The ability to create a product or artefact by demonstrating skills in the use of a variety of techniques, tools
and materials. To complete the product or artefact within provided constraints including time.

Research and Critical Thinking

The ability to recognise or develop an argument, use evidence in support of that argument, draw reasoned
conclusions, and use information to solve problems. To evaluate processes and practices involved in
research and to apply logical thinking.

Innovation and Creativity

The ability to adopt ideas concepts and theories to generate and apply new ideas in specific contexts. To
combine parts to form something original, sift and refine ideas to discover possibilities, construct theories
and objects, and act on intuition. The products of creative endeavour can involve complex representations
and images, investigations and performances.




Il Junior School
Years 7-10




Research and Critical Communication and B Practical and * Innovation and Creativity =~ ® Attitudes and Values
Thinking Collaboration Professional



C1 - Applies technique

C1 - Conveys meaning

C1 - Uses specialist

terminology

C1 - Presents learning

V1 - Investigates social issues

V1 - Appreciates diversity

V2 - Explores ethical concepts

P1 - Develops technique

R1 - Develops inquiry skills

R1 - Organises information

R2 - Thinks logically
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Overall Performance by Year

Shows student's overall weighted performance against the 6 Core Goals

Practical and Professional
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COMMUNICATING

Subject
Selection:

Personalised
Learning for all
students

HOW DOES
THAT WORK?

HOW | WONDER!

You will be required to carry out an
independent research-based
investigation based on your particular
interest. You will gain valuable
experience in taking responsibility for

your own learning. g



Ii DOUBLE THE YUM, DOUBLE THE FUN
PROJECT ASSESSMENT NOTIFICATION

Final Product: Exhibition: Smoothie Boost! Faculty: PDHPE

Exhibition Date: Term 1, Week 10 NESA Subjects: PDHPE, Food Technology,
Mathematics
e ] a
5% | 10%

Capabilities Assessed:
Technical Skills, Prc

| B AUSTRALIANS AT WAR LFS
PROJECT ASSESSMENT NOTIFICATION

—
Final Product: Website Faculty: Humanities
ion Date: Term 1, Week 10 — Fri 31 March 2023 NESA Subj; History, English
R1 R2 ca Al
18% 14% 50% 18%

Capabilities Assessed:

| : CHEF DE CUISINE
PROJECT ASSESSMENT NOTIFICATION

Final Product: Cook-off Faculty: TAS
Exhibition Date: Term 1, Week 10 — TBA NESA j Food Technology

c 12
16% 24%

Capabilities Assessed:
Technical Skills, Product Quality, Planning and Managing,

|i TIMBER
PROJECT ASSESSMENT NOTIFICATION

Final Product: Prototype & Portfolio Faculty: TAS
Exhibition Date: Term 1, Wk 11 — Wednesday 05 April 2023  NESA ji Design & Technology

Capabilities Assessed:
Technical Skills, Product Quality, Reflecting

Assessment Team

2022: Rewrite of Assessment Tasks for the Junior School.

2023: All students from 7-12 Assessed on the Capabilities
Framework.




[l Where to next?

* Ensuring students and

parents to understand this
and use this?

* Ensuring psychometrics are

correct, building REVIEW so
it works better.
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e Christine Huynh e Amy Gilchrist

echristine.huynhl0@det.nsw.edu.au eamy.gilchrist2@det.nsw.edu.au




